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ABSTRACT 
The concept of mobile entertains the fact of knowledge 
availability “anywhere and anytime” which suggests that 
the future will witness multiple changes in the continuum 
of education in general, and specifically in its mobile 
format. Mobile Applications for English Language 
Learning facilitates the process of English learning via 
mobile devices. Thus, it provides practical solutions to 
slowly move from old face to face learning into mobile 
application based learning. This paper shed lights on the 
links between the English language learning and 
technology acceptance of mobile applications in 
academic context.  Teachers could encourage the use of 
mobile applications by providing activities that utilize 
mobile applications, such as searching for a word’s 
meaning, listening to authentic radio application content, 
listening to audio books, etc. since informal English can 
be present in most chatting applications, teachers could 
encourage the use of proper spelling, language, usage, 
etc. via interaction with their students in a language 
learning environment. In addition to that, the limitations 
of the study were addressed. Finally, this paper provided 
implications for instructional practice along with 
suggestions and recommendations that discussed 
possible advantages of acceptance of mobile applications 
in English language learning. The students participate in 
this investigation were ten who are studying in 
University Utara Malaysia. A WhatsApp group of these 
students, MAELL research, was intended to incorporate 
the members in the investigation. The data gathering 
strategies were interview, the WhatsApp group visit log 
and perception. This subjective contextual analysis looks 
into was spurred by two research questions: 1. How the 
mobile applications are useful for English language 
learning? 2. What are the factors of mobile application 
use for English language learning? The outcomes of this 
research study suggest that in addition to the current uses 
of mobile applications, there are also pros and cons of 
using mobile application to enhance English language 
learning skills, specially listening and speaking. The 
results, implications, and recommendations are also 
discussed. 
Keywords: Mobile Applications, English language 
learning, qualitative approach  
Introduction 
A topic of interest emerged that addresses 
English language learning and the emerging need 
for its integration into a collaborative world. The 
topic is a case study of participants’ collaboration 
and the effectiveness of English language learning. 
The topic explores the role of collaboration in 
English language learning environments. In other 
words, the objective of the study was targeting how 
learners generally view and perceive the process of 
incorporating mobile technological applications 
and tools into the learning process, especially in the 
content of language learning – in this case English.  
In the intertwined areas of mobile learning 
and language learning, English language learning 
finds its promising, new spot on the surface of 
emerging technologies in education. Although 
there are promising opportunities, there are also 
research gaps in the domain of English language 
learning, which is one of the justifications for 
conducting this study. “Learning has attracted a 
great deal of attention from researchers in different 
disciplines who have realized the potential to apply 
mobile applications to enhance English learning” 
(Keskin & Metcalf, 2011, p. 1). English language 
learning is one of the trends that seek to take 
advantage of the language learning and mobile 
learning alliance.  
The researcher believes that as a future 
educational technologist, designer and teacher, he 
would like to be part of that change by pursuing 
studies that tackle these topics. Therefore, and 
since the listening and speaking skills involve 
timeliness, promptness and immediacy as opposed 
to reading and writing, the current research 
problem explored how English language learners 
might enhance their listening and speaking skills 
via collaboration within English language learning 
environments. Pursuing this study within English 
language learning using a popular application 
(WhatsApp) that has a great potential to improve 
language learning skills (listening and speaking) 
for all English language learners in and outside the 
classroom was based on an effort to close the gap 
in the literature in the area of synchronous m-
Learning.  
A case study of the role of collaboration 
on students’ listening and speaking skills in a 
mobile learning environment could contribute to 
the body of knowledge in the field of instructional 
technology and specifically to the field of mobile 
learning. This study could also inform scholars and 
teachers who are looking for more practical and 
effective ways to use mobile applications inside 
and outside of their classrooms.  
The purpose of this study was to explore 
the role of learners’ collaboration via mobile 
application based English language learning in and 
outside the classroom. With the rapid growth of 
mobile technology, it is possible to diversify 
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educational strategies in the future. The researcher 
believes that if educators do not stay up-todate with 
rapidly emerging technologies, it might be difficult 
to catch up with and accommodate how students 
digitally learn and exchange information. 
Therefore, preparing students for unknown new 
learning environments, such as mobile learning 
environments, is an ongoing obligation. Moreover, 
educators currently “have competition in the form 
of devices that can deliver content quickly, access 
experts, and connect to anyone, anywhere” (p. 
266). This could encourage the integration of such 
mobile devices to reap great results and make 
learning happen. Therefore, when observing the 
current trend as depicted in the literature, the 
researcher believes that sooner or later teachers 
might have to deal with mobile technology 
integration recommendations from administrations 
and management across most academic institutions, 
which could be one of the justifications of pursuing 
this study. 
Method 
Kukulska-Hulme (2012) designed a 
framework for time and place-based language 
learning. This framework guided the study because 
it addresses language learning, mobile learning, 
informal learning and listening and speaking 
activities in English language learning. Based on 
his study students can learn English in class via 
different activities or informally outside of class at 
their leisure time. It fits well with the environment, 
both in the mobile environment that the researcher 
created for his students (WhatsApp) and in the 
classroom environment. Based on this framework, 
students can learn English in class via different 
activities or informally outside of class at their 
leisure time. 
The application of the framework is an 
attempt to know if and how mobile application 
based English language learning supported 
collaboration benefits learning, specifically 
learning English. Whether students learn in class or 
outside of class, formally or informally, elements 
like time, place and activity play major roles in 
English language learning. 
 The researcher focused on collaborative 
learning elements such as communication among 
peers via mobile devices, active participation, and 
social context. Also, the researcher used social 
constructivist elements such as collaboration in 
mobile learning environments as well as 
collaboration and interaction among students 
communicating via mobile devices. Because this 
study is an exploratory case study, I used a 
qualitative study design to explore how mobile 
apps could be used to supplement activities outside 
the classroom and diversify the ones in traditional, 
face-to-face classrooms as well as to identify the 
role of collaboration in English language learning 
environments. 
 
Ethical Principles/ Human Subject Compliance 
After completing the ethics courses 
required prior to submitting the IRB application, I 
obtained approval from the university’s 
Institutional Review Board. Participation in the 
study was voluntary. I asked each participant who 
agreed to participate in my study to sign an 
informed consent form that follows the guidelines 
for conducting research at the Midwestern 
University that is the location of my research study. 
A script was also used to recruit students and to 
inform them of the study and its purpose. 
Research Questions 
The following two research questions 
were used to guide the research study: 
 
1. How the mobile applications are useful for 
English language learning? 
2. What are the factors of mobile application use 
for English language learning? 
 
Sample Selection 
The participants in my study were students 
at University Utara Malaysia. It was a purposive 
sampling strategy within the university. Maxfield 
and Babbie (2001) define purposive sampling as 
selecting a sample based on our knowledge of the 
population, its elements, and the nature of the 
research aims (p. 222). 
The criterion in my study sample selection 
was to make sure that the students could express 
themselves freely and confidently without worrying 
about the language barrier. To assure this condition 
was met, I selected participants who were at the 
intermediate to high level and who also had at least 
one mobile device (e.g., cell phone, iPad, iPod, e-
reader, tablet, laptop, etc.). The first step was taken 
to ensure that I could obtain data from students 
whose language proficiency was adequate to 
participate in the study. The second condition was 
to make sure that students could use their mobile 
applications to participate in the English language 
learning. 
For part of my sampling process, I wanted 
to have each participant represent one unique 
cultural background. I planned to gather as diverse 
a sample as possible as related to country of origin. 
For example, I wanted to recruit one participant 
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from each continent. I chose this selection process 
because I wanted to explore students’ technology 
literacy backgrounds away from language learning 
because they are learning English in one location 
but are from different countries and/or nationalities. 
Such a process could be an indicator, as results 
could emerge that cultural background and 
technological skills could play a role in the 
interaction among the participants whether in the 
classroom or in the English language learning 
environment. The way students utilize technology 
in their own learning could be of interest because, 
throughout the study, I found some indications that 
their cultural background played a role in their 
interaction with mobile applications. 
Participants 
The initial number of participants in the 
study was 10 English language learners. Seven 
students from undergraduate studies, and three 
students from post graduate level, participated in 
the study. Four of the participants were from 
School of Computing (CS), and the other six 
students were from The School of Education and 
Modern Languages (SEML). The total number of 
participants who participated in the online survey 
was nine participants. The total number of students 
who volunteered to conduct an interview was five 
participants. 
The overall number of participants in the 
WhatsApp group, was 10. Out of the 10 
participants, eight participants actively participated 
in the group at least once, but two did not 
participate at all. The two participants in the study 
who did not engage in the WhatsApp group could 
have been shy, busy, unfamiliar with the 
environment, bystanders, or changed the mobile 
phone numbers they had when they first joined the 
group and it appeared that they were still present in 
the group. 
Instrumentation and Data Sources 
The instruments I utilized were interviews, 
surveys, and observational field notes. They were 
the main data sources for my study in addition to 
the WhatsApp group chat logs. I obtained approval 
and gained permission from Messinger (2011) for 
the survey and interview questions. I modified the 
instruments to make sure that multiple questions 
could lead to answering my research questions. 
During the process, I selected the relevant items 
that addressed mobile learning and how it is used in 
and out of the classroom. 
In addition to the ones selected, I added 
new items to help answer my research questions, 
especially when it came to the area of English 
language learning. First, I included the definition of 
English language learning before the survey so 
participants would have a better understanding of 
the topic of the study. Second, I added items 5, 6, 7 
and 8 in the interview. Third, for the same said 
reason, I added items 17, 18, 19 and 20 in the 
survey. 
Design of the Mobile Application for English 
language learning  
I created a mobile application based 
English language learning group in which the 
participants could collaborate and interact with 
each other. This reservoir and learning community 
platform was a mobile application called 
WhatsApp. In WhatsApp, participants could 
exchange their listening and speaking learning 
experiences outside the classroom and throughout 
their everyday activities. They could also 
collaborate with each other, share knowledge, and 
ask questions related to their language learning. 
Most of the activities were documents written as 
chat logs and audio-based activities. 
I used the WhatsApp chat logs as one of 
the data sources, in addition to the interviews, 
surveys and observational field notes. These chat 
logs were generated from the said application to 
gather data that included language learning 
discussions, listening and speaking activities, 
students’ experiences with mobile devices, etc. To 
conduct those activities, I created one group in 
WhatsApp (i.e., the learning community) and then 
facilitated the information exchange in that English 
language learning. 
I created role-play and scenario-based learning 
activities for the participants to practice. 
The following is an example of an activity I used in 
both the classroom and in the mobile application 
based english language learning that included all 
the participants (i.e., one WhatsApp group) as the 
main difference: 
 Activity: (Pick up the Phone!): Participants 
participate in short phone conversations related to 
immediate needs (e.g., calling in sick, emergencies) 
 Objective: Participants will be able to pronounce 
words and sentences and create diverse scenarios 
using the cell phones for specific information 
needed. 
 Skills emphasized: 
1. Speaking: Context-oriented vocabulary needed in 
emergencies and/or to make travel arrangements or 
appointments 
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2. Listening Participants will be able to listen to WH 
and yes/no questions, modals, present and future 
tenses, reported speech, verb + infinitive. 
 Materials needed: Cell phones. 
 Description: A collaborative tryout example was 
done in class, students originated, simulated and 
role played real-life scenarios in which they called 
each other to have a job interview, order from a 
restaurant, pay a utility bill, call 911, book a plane 
ticket and a hotel room, or just simply call an old 
friend. The same activities were conducted in 
WhatsApp afterwards. Students did the same 
activities they did in class and conducted them in 
the WhatsApp group. For example, a student called 
911, and another student role played and answered 
their call. So, they practiced segments of speaking 
patterns and the rest practiced listening to those 
conversations and eventually exchanged roles. 
The participants interacted and 
collaborated with each other within those activities, 
and I observed how they learned from each other, 
exchanged feedback, and collaborated with each 
other in those English language learning 
environments. Feedback was also part of the 
learning environment from students who were 
listening to those activities by commenting on the 
content; providing listening, speaking and 
pronunciation tips; and suggesting ways to improve 
speaking and listening comprehension in these 
role-play activities. Comments and feedback were 
also provided by me in case they needed assistance 
or clarification. 
However, it may be worth mentioning that 
everyone participated in the activity when it was 
conducted in the classroom, but only one 
participant indicated his willingness to participate 
in the same activity in the WhatsApp group when 
everyone was asked to do the activity on this 
platform. 
Demographics and Background Findings 
A third of the participants in the study 
33% were Asian, 44% were Middle Eastern, and 
22% were from other nationalities. The favorite 
subject of one-third (33%) of the participants was 
English, whereas 11% selected history/social 
science, mathematics, and computers sciences. Of 
the participants, 22% selected other favorite 
subjects. As for the comfort level with technology, 
the majority of the participants (56%) was able to 
work independently and could usually figure out 
technology problems out on their own, whereas 
22% were okay but often asked for assistance, and 
22% said they could get by and rarely asked for 
assistance. 
In regard to using mobile applications, all 
the participants owned and used smartphones. After 
the smartphones, the majority of the participants 
(78%) used laptops, whereas more than a half 
(56%) use tablets such as iPads. Less than half of 
the participants (44%) used Mp3 players, such as 
iPods, while 11% used e-book readers. While 
approximately one-third (33%) of the participants 
owned Mp3 players, such as iPods, 33% owned 
tablets, such as iPads, the majority of the 
participants 78% owned laptops. 
DISCUSSIONS  
This study was conducted to explore the 
role of English language learners’ collaboration via 
mobile applications inside and outside of the 
classroom to improve their listening and speaking 
skills and to explore the useful elements that could 
enhance language learning skills, in general, and 
listening and speaking, specifically. A total of ten 
participants from different backgrounds 
participated in this study. Across different contexts 
in language learning and several domains within 
mobile learning, the participants displayed a variety 
of uses of mobile applications, specifically 
smartphones, to assist them in learning English. 
Both research questions yielded answers that are 
related to the uses, benefits, and drawbacks of   
mobile applications along with exploring the 
English language learning (i.e., WhatsApp) when it 
comes to learning English in the setting of this 
study. The discussion in this paper is centered on 
the two research questions: 
Research Question 1 
How the mobile applications are useful for English 
language learning? 
Mobile applications have rapidly become 
an integral part of English language learning over 
the past three-decades (Ally, 2009; Dias, 2002; 
Dickey, 2001; Green, Collier, & Evans, 2001; 
Twarog & Pereszlenyi- Pinter, 1988). More 
specifically, mobile technology has many 
substantial advantages for second language 
learning (Ally, 2004; Sharples, 2002). Based on 
that, participants in this research study were 
interested in being part of the study and learning 
some new ways to use mobile devices in their 
English language learning journey. 
Such interest could stem from the mere 
desire to explore new technologies as a tool to help 
learn English outside of traditional classroom 
settings. It could also be the advancements and 
availability of new technologies, such as 
smartphones, that made learners intrigued to try out 
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different techniques to enhance their language 
learning. 
Using mobile applications for educational purposes 
has been the subject of various studies in recent 
years (Keskin, & Metcalf, 2011; Pietrzyk, et al., 
2011; Saran, Cagiltay & Seferoglu, 2008; Scott et 
al., 2010). Studies by Gromik (2012), Nah et al. 
(2008); and Fallahkhair et al. (2007) showed that 
learning with a smartphone was one of the features 
that mobile applications facilitated. Likewise, 
learners in this study learned different skills from 
their peers and from the mobile applications, 
fostering the English language learning process that 
these mobile applications provide. 
The participants in this study used mobile 
applications to learn in English in different ways. 
First and foremost, most participants used their 
mobile applications to translate words, idioms, 
phrases and expressions from and into English. 
Additionally, the findings showed that the 
participants enjoyed the availability and variety of 
mobile applications to help them learn English. 
Moreover, the results showed that listening to FM 
radio applications, audiobooks, and various news 
outlets was one of the uses of mobile applications 
to help participants learn English, specifically 
listening. Similarly, participants utilized watching 
YouTube videos while multi-tasking other tasks 
such as taking screenshots, reading captions, etc. 
The participants used their mobile applications as 
well to check their pronunciation and spelling. 
Connecting with other people and chatting were 
one of the uses that dominated the results of the 
study. Using mobile applications for reading as an 
alternative for books was also one of the findings of 
the study. 
As multiple evidence in the study 
indicates, the listening skill, followed by speaking, 
stood out in frequency among the major learning 
skills. For instance, the majority of the participants 
(56%) in the survey stated that they almost daily 
made efforts to improve their listening skill using 
mobile devices. The words listen (3%) and 
listening (3%). were among the top 20 most 
frequently used words by the interviewees. 
Therefore, the reasons students used mobile 
applications showed they were trying to improve 
their listening skills, sometimes in an effort to 
replace the native speaker in case none was 
available. This aligns with previous research as 
shown by Figure 1 cited from the SkillsYouNeed 
website. 
 
Figure 1: Time adults spend communicating. 
As adults spend an average of 70% of 
their time engaged in some sort of communication, 
an average of 45% of the time is spent listening 
compared to speaking (30%), reading (16%) and 
writing (9%) (Adler et al. 2001). Therefore, unlike 
reading and writing, the oral skills, represented in 
listening and speaking, involve timeliness, 
promptness, and immediacy. This was not only one 
of the reasons to focus on oral and aural skills in 
this study (i.e., listening and speaking), but also 
shows that students make an effort to try to 
enhance their language learning skills, especially 
listening and speaking, via mobile devices, mainly 
smartphones. 
Research Question 2 
What are the factors of mobile application use for 
English language learning? 
The findings of the study showed how 
learners found mobile application useful and easy 
to use when it came to English language learning, 
which aligns with the research on this aspect in 
studies by Huang et al. (2012), Chen and Li (2010), 
Cheng et al. (2010), and Chang and Hsu (2011). 
The same concept applies to ubiquitous learning, 
which is one of the features of English language 
learning mentioned in studies like Huang et al. 
(2012), Liu (2009), Chen and Li (2010), Cheng et 
al. (2010), and Fallahkhair et al. (2007). 
Participants found this feature helpful when it came 
to learning on-the-go. Similar to any other 
technology, mobile applications have limitations 
(Al-khamaysah et al., 2007; Corlett et al., 2005; 
Dyson et al., 2009; Hammer et al., 2010; Houser et 
at., 2002; Keegan, 2002; Kukulska-Hulme et al., 
2007; McGreen & Arnedillo Sanchez, 2005; Popat 
& Stead, 2005; Roschelle, 2003; Wentzel et al., 
2006). Not only do mobile applications have 
limitations, but so do mobile applications that are 
used within smartphones. Such limitations can be 
looked at as drawbacks, obstacles, challenges or 
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disadvantages. Therefore, the WhatsApp is no 
exception. 
Distraction was one of the drawbacks of 
mobile applications that participants mentioned in 
this study. Research shows that students lacked 
focus inside the classroom with the presence and 
use of their mobile applications (McGreen & 
Arnedillo Sanchez, 2005). The same concept 
applies to the findings of the study in which 
participants found the ringing of mobile 
applications and the different times of 
communication disturbing. The English language 
learning in this study, WhatsApp, is a mobile 
application that can be utilized for language 
learning. Just like mobile applications for language 
learning support and enhance language learning, 
Huang et al. (2012), the English language learning 
environment that was the pool for meeting to learn 
English collaboratively, share knowledge and 
resources, ask questions, receive support, etc., was 
a also mobile application called: WhatsApp. The 
findings showed that the participants found the on-
the-go WhatsApp group learning experience 
helpful. 
Jones et al. (2006) identified six reasons 
why mobile applications based English language 
learning is a source of motivation for the learners: 
control over goals, ownership, the fun factor, 
communication, learning-in-context, continuity 
between contexts. The findings of this study 
showed that participants also expressed these 
reasons in their pursuit of language learning via 
mobile devices. When it comes to language 
learning skills, especially listening and speaking, 
several studies found the development of oral 
proficiency of students who practiced with written 
chat improved more than groups who practiced 
with face-to-face discussion (Blake, 2009; Payne & 
Ross, 2005; Payne & Whitney, 2002). In addition 
to mobile radio applications, the use of audio books 
helped the students in the current study improve 
their listening and speaking skills, aligning with the 
aforementioned research studies. 
Studies showed that collaborative learning 
was present in mobile applications based English 
language learning (Cheng et al., 2010; Liu, 2009) 
and also via mobile-device supported peer-assisted 
learning (Lan et al., 2007). Findings of the current 
study also showed that students collaborated with 
each other, shared resources and mobile 
applications, and gave feedback to each other, gave 
instructions on how to download applications, learn 
vocabulary, etc. 
Implications for Instructional Practice 
Students could utilize mobile applications 
for note taking instead of pen and paper. They 
could either take notes by typing or by voice 
commands on mobile applications. The same 
principle applied to students who utilized 
translation applications for word meaning and word 
pronunciation. Students who did not participate in 
the WhatsApp could have been shy, concerned 
about making mistakes, not ready to adjust to the 
new environment, or just watched and did not 
participate, which could relate to the Bystander 
Effect. Therefore, teachers could motivate such 
students by giving them extra credit for 
participation, collaboration, and active 
engagements with their peers in the mobile 
application based English language learning. 
Incorporating mobile applications, such as 
WhatsApp, in the language-learning classroom 
could be helpful if they are implemented with 
extracurricular activities. For example, in courses 
that address a language learning skill such as 
speaking, a WhatsApp group could be created for 
teachers and students to exchange resources on 
pronunciation, speeches, etc. The same approach 
applies to other language learning areas and skills. 
Moreover, introducing mobile applications to 
students based on their interests can be effective. 
For example, students can use mobile applications 
that provide health content or business topics along 
with language learning activities and topics. 
Incorporating instructional YouTube 
videos in the language learning classroom through 
which students can enhance several language skills 
such as grammar, writing, listening, speaking, 
reading (captions), etc. would be useful to foster 
language learning skills such as listening, speaking 
and reading (in the case of captions being activated 
on displayed videos). In addition to that, providing 
supplemental activities via mobile applications to 
support classroom activities could ensure language 
learning outside classroom boundaries. 
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